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ABSTRACT 

A community school funded by ESEA Title III and the 
Mott Foundation from 1970 through August 1973 is described in the 
booklet. Serving as the vehicle to bring about greater community 
involvement and participation, the school pro^^ides a program of 
education for people of all ages by utilizing the facilities and 
programs of the public school and the community. The majority of the 
1800 students per week live in south Phoenix, and reflect the ethnic 
and racial balance of the community. Four programs meet the needs of 
people by offering adult education and G. E. D. preparation and 
testing programs, college and university extension courses, informal 
general interest activities, and community forums. A full time 
director and secretary and 90 part-time personnel consisting of 
certified instructors, agency people, community residents, and 
supplementary personnel comprise the school staff. The overall 
operation of the school is formally evaluated once a year focusing on 
hov well the goals and objectives are carried out, and informally 
eval uated throughout the year. Two significant changes since the 
project first began center on the use of the school facilities and 
increase in the number of people who are attending activities at the 
school. (SJM) 



PROFILE OF AN ARIZONA 
COMMUNITY HIGH SCHOOL 



AN ESEA TITLE III PROJECT 

CONDUCTiO BY THE 

PHOENIX UNION HIGH SCHOOL DISTRICT 
rOUTH MOUNTAIN HIGH SCHOOL 



AUGUST 1972 



TOPICS 



1. The Community School Concept 

2. The Community and the School 

3. Origination of the Community School Project 

4. Selection of a Community School Director 

5. Training of the Community School Director 

6. Community Orientation and Survey of Needs and Wants 

7. Program Development for the Community School 

8. Financing the Community School 

9. Evaluating the rommunity School 

10. Community School Staffing and Personnel 

11. Publicity and the Community School 

12. What the Community School Can Accomplish 



1 . The Community School Concept 



A major j)r()l)l('in confronting iiKUiy urban school districts to(la\ is the hick of connnunity 
in\()l\ cnuMit in ntili/ini; the scliool to assist in sol\ ini^ connniniily prohhMns. In orchM* to moti- 
vate the puhlic to a^ain tliink of th(* scliool as a connnnnity center, llie connnnnit\' school 
att(*inpts to s(T\'e as the* xchicle which will hriiifz; ahont a e;i"eater coininnnitx iiiNoKenUMit 
and i)articipation in th(^ scliool. Tl)(^ coinmunitv school coiid-pt is hased n[)on tin* fnnda- 
nuMital prtniis(» that the pnhlic schools helonj^ to th(* p(M)i)l(\ TIk* coniniunitN school is simply 
a means of bringing the school c1os(T to th(^ life* of the cominnnit\" and citi/ens cIosct to the 
school and its extended resources. 

The community school pro\'ides a program of (education for people of all ages, utili/nig 
not only the existing facilities and the programs of the public school, but other community 
facilities as well. Tlie community centered school which is the cataK st for bringing about 
community education serves the purposes of academic and vocational skill develo]:)ment for 
children, youth, and adults; supplies reinedia! and supplemental educational needs; furnishes 
meeting places for social and civic groups; and, provides a forum for the discussion of school 
and community problems. Schools which stay c-pen in the morning, afternoon, and evening 
through twelve months of the year with activities and programs designed to meet the needs 
and wants of the community are comi Mity schools. Inherent in this conc(*pt is the fact 
that the Community School is the community's school. 

In Phoenix and throughout Arizona the community school concept is being adopted by 
a growing number of school districts. This mean^ that the taxpayer are getting more use 
from their schools and that the schools are becoming more of a means for putting the ideas, 
wants, and needs of the people back into the education system which serves them. To this 
extent, some of the goals of a community school are to bring about a unified conmiunit>* in- 
terested in and stimulated to help develop the best possible total educational program for the 
people of the area; to help reinforce^ community identit)', cohesiveness, and pride; to develop 
the individuals potential for learning to the maximum; and, to increase group involvement in 
those civic acti\'ities which will benefit the school, the eommunit\', and the peopK 

2. The Community and the School 

HISTORY 

When South Mountain High School was built in 1953, the area south of the Salt River 
was not part of the City of Phoenix. When it was incorporated into the City about seven 
vears later, there was considerable resistance, and some resentment still exists among some of 
the long-time residents of the area. Prior to the construction of South Mountain High School, 
most students attended the Phoenix Union High School or the Negro Carver High School. 
During the years from 1953 to 1972, south Phoenix has changed from a predominandy rural 
area to an urban area where some sections have the characteristics and problems of an inner 
city environment. There are still some rural fringe areas and operating farms in the vicinity 
of the school. Population is still growing rapidly. The influx of minority groups has been 
particularly evident within the past ten years. The community served by South Mountain 
High School continues to feel that it is a separate and distinct community It has its 
own newspapers, civic clubs, and community agencies. There is a civic pride on the part of 
many residents as they work to improve the area. However, there are some serious problems 
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in th(* cominunitw Tin* rapid growth and tlic divcrsit)' of population has created tensions and 
nii.sunderstandirjgs in t]\c eornninnit) and ther(^ lias I)een a eorresporicHng increase in prob 
lems at the higli school. 

CONSTITUENCY OF THE COMMUNITY 

The area encompassed hy Soutli Mountain High School houndarics contains a 'lighly 
di\XTsified population. Then^ are many people who are very p(;or and many of average in- 
come 1 iicrc are also some with ahove average incomes. The total population of the area is 
estin^ ted to l)e approximately 75.000 and growing. The conmnmit\' is almost racially bal- 
anced with 30 per cent Anglo, 30 per cent Black, and 30 per cent Mexican American. Indian 
and Oriental are included in the other 10 per cent of the population composition. The com- 
position of the student body of the high school reflects the ethnic and racial balance of the 
community, 

GEOGRAPHICAL AREA SERVED 

South Mountam Tigh School has a daily enrollment of approximately 3000 students 
from 7:00 A.M. to4:()J P.M. and 1800 students per week in the community school program, 
which is heid in the late afternoon and the evening. The school serves an area of sixty square 
miles which is also the target area for the community school. It is a large and diverse area, 
and new developments are constantly adding homes and more people. Approximately ninety 
per cent of the participants in the community school program come from south Phoenix, 
while the remaining ten per cent come from other areas of Pboenix and nearby cities and 
towns. People who attend classes and activities at the community school range in age from 
elementar\' school students to senior citizens, the oldest ever registered being 82 years old. 
The racial and ethnic composition of the participants and instructors generally reflects the 
balance of the eonnnunity population as well as that of the high school student body. The 
people who attend the community school come for many re:isons. The community school 
attempts to meet the various interests of the people hy offering a broad range of uibjeet areas 
and activities from which to choose. The Phoenix Union High School District does not own 
or operate bus .service, and the lack of public transportation probably reduces participation 
in the community school. 

3. Origination of the Community School Project 

In October 1969, the staff of the Southwest Regional Center For Community School 
Development at Arizona State University presented the community school concept to the 
Board of Education of the Phoenix Union High School District, agency representatives, and 
patrons of the Phoenix Union High School District. The possibility of ESEA Title HI funds 
for the implementation of a community education program was discussed by Phoenix Union 
High School District staff members. The representatives of the Maryvale and South Moun- 
tain communities who were present at the meeting were informed that it would require a 
strong showing of local community support if the community school concept was to be im- 
plemented in one of the lehools. The final determination of which school would eventually 
be designated a community school would, in large part, be determined hy the measure of 
community enthusiasm and support. 

By December 1969, interest in a community school af South Mountain High School had 
been sufficiently developed so that 120 residents of the community attended a meeting with 
representatives of the Southwest Regional Center For Community School Development and 
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the PhocMiix Union Iliiili Scliool District staff. At this nu'cting. u fihn entitled 'To Touch A 
Child * was shown and a K<*^nTal discussion reijardinj; comniunit)" cchication was h( hi. Foh 
lowiiifi this discussion, the i^roup decided to form the South Mountain (^oininunity School 
Developnieij*: Coiinnitlee, The nucl(His of this committee canK* from a larg(T organization 
known as the South Mountain High Scliool (>iti/(Mis Advisory (iouiicil. To the inenihers of th(^ 
Community School Devcl()i)ni(Mit (Committee it appeared that the educationah cultural, and 
recreational needs and wants of south Phoenix could be met, in part, hy the i)r()gram of a com- 
munity school. It should also he noted that prior to and after the December meeting, repre- 
sentatives of the Southwest Regional Center For Community School Development spoke to 
various groups in the community and had received enthusiastic support from the majority of 
organizations which wer(* contacted. 

Following the December meeting, the South Mountain Community School Develop- 
ment Conmiittee met on a regular basis. The group divided into sub-committees in order to" 
define community needs which could be fulfilled by the community school and to suggest 
programs which would be able to meet the needs of people of all ages and circumstances. 
Together with representatives of the Southwest Regional Center For Community School De- 
velopment and the Phoenix Union High School District, members of the Community School 
Development Committee worked on and developed a proposal to seek funding for the com- 
munity school under ESEA Title III. Completing their work in the spring of 1970, the Com- 
mittee submitted the proposal to Washington, D.C. and the document was approved during 
the summer. Once word v/as received that the proposal had been api)ro\'ed, the Community 
School Development Committee continued to work in the community, in order to further 
ascertain what direction the community school program should take as v/ell as to continue 
publicizing the community school concept. Once funds were received by the State of Arizona 
ESEA Title III office and were transferred to Phoenix Union High School District, the next 
step in the implementation of the community school program was to take place; the recruit- 
ing for and the selection of a Community School Director whose job would be to provide the 
administrative leadership for the Community School. 

4. Selection of a Community School Director 

With the approval of funding for the community school project, the staffs of the South- 
west Regional Center for Community School Development and the^hoenix Union High 
School District, together with represenatives from the Community SchoiW Development Com- 
mittee, designed a job description for the Community School Diiector. Tlie job description 
contained a general statement of the responsibilities of the Community School Director along 
with a listing of the major duties that the director was to accomplish. In addition, a list of 
qualifications was determined which included such topics as general knowledge, skills, atti- 
tudes, experience, and appropriate training. The final statement in the job description was 
that the director would be immediately responsible to the Principal of South Mountain High 
School 

With the job description completed, the process of recruiting candidates for the position 
of Community School Director commenced. Advertisements for the position were sent to the 
various high schools in the Phoenix Union High School District and to the office of the South- 
west Regional Center For Community School Development. Abo, an advertisement was 
placed in the metropolitan Phoenix newspapers as well as in the local community newspapers 
in south Phoenix. The applicants were requested to submit their credentials to the personnel 
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olfiec ol the Pliocnix I'nion Ili.uli School District. FoHowin^ receipt of the apphcations for 
cinployincnt. transcripts, unci phiccnicnt files, appointments wvrc scliechilcxl for inter\"ie\vs 
wliich were to l)e lield at South Mountain High Sehooh 

The interview coiuniittee which was eliarged with the responsihihty of selecting the 
('onuiuinity School Director was an interesting entity. The coinniitt(*e which was formed for 
the interviewing and selection of the ('omnnuiity School Director was composed of nine 
people; four school s\*stem personnel and five inemhers of tin* (Community School Devc^lop- 
ment C'onmiittee. The representatives of the school system were the Assistant Superintend- 
ent F^or IVrsonnel; Federal Programs Director; District Human Relations Consultant; and the 
high school Principal. The representati\ es from th(* community consistcnl of two agcncN* peo- 
ple; a lihrarian; and two parents of students who attended South Mountain High School. 

The int( r\ iew committee, besides being composed of a combination of school svstem 
per.sonnel and conmumity rei)resentatives, also reflected the ethnic and economic cross- 
section of the cormnum't\'. To each of the candidates which appeared before the committee, 
the committee iv .ibers asked a broad range of (luestions centering mainly around the can- 
didates philo.sophy of communit\' education, the use of school facilities by the community, 
and the problems of education in general. Following the one-half hour interviews, the com- 
mittee met once again in order to reduce the numl)er of applicants to the top three candidates. 
Once the votes of the committee members were taken, a final candidate was eventually rec- 
ommended to the school system. After the necessary follow-up procedures conducted by the 
personnel department of the Phoenix Union High School District, the name of the selected 
candidate was submitted to the School Board for approval. At the regularly scheduled mceHng 
of the Phoenix Union High School District Board of Education, held on the last day of Sep- 
tember 1970, the name of the new Community School Director was approved. The following 
morning the district personnel office contacted the new director and press releases were sent 
to the nev/s media announcing the selection by the Board of Education of the person who 
was to head the pilot community school project in the Phoenix Union High School District. 



5« Training of the Community School Director 

The Community School Director reported to work at South Mountain High School on the 
first Monday of October 1970. The first two weeks wxmc spent in familiarizing himself with 
the school, the faculty and student body, and the community. Besides becoming oriented to 
the new environment and job, three noteworthy events which were to lead to a smooth imple- 
mentation of the project were accomplished during this period. One was a meeting of the 
ESEA Title HI Project Manager, the Phoenix Union High School District Federal Programs 
Director and Evaluator, the Principal of South Mountain High School, and the Community 
School Director. At this meeting a list of o])jectives were developed based upon products and 
processes which the Community School Director was to accomplish by a specified time per- 
iod. This document proved to be of great importance since it provided a framework for which 
to go about implementing the community school. The second important event was the intro- 
duction of the Community School Director, by the Principal, to the faculty and staff of South 
Mountain High School. Followiiig the Prineipabs remarks about ^he selection of the director 
and a review of the commimity school concept which wms to be implemented at South Moun- 
tain High School, the director had an opportunity to address the faculty and state some of 
the id( as he had about the community school as well as to request the cooperation and sup- 
^ port of the faculty and staff. It should be noted that the faculty had been involved in the 



pr(*linnnar\' stages of the coinniniiity school (^lopnuMit wIumi r(*pn*siMitiitiv('s of [\\v South- 
west Hcgioiuil (>rnt(*r Vnr ( ^oninmiiitv' School DcvclopnicJit were iiuitcd to a prc\ious facully 
meeting to cliseiis.s the coiniiiuuity school concept ami show the film, "l o Touch A (ihild. The 
third event was a meeting of the (^onnmmity School Dt N clopment C^onnnittee at which time 
the new Connnunity S^lool Director talked ahout his philosophy ol eonnnunity education 
while the people were able to state the direction which the\ d(\'iired the eonnnunity school to 
take. This meeting was very helpful in that the director n^ccived in[)ut from the (n)mmunity 
as well as getting to know tlu' people who were respoii.sihle for bringing the Community 
School to South Mountain High School. 

After spending two weeks at South Mountain High School attending tliese meetings, 
reading ahout conununity education, hecoming familiari/.ed with the hudget and administra- 
tive procedures, and working on the objectives that the Community School Director was to 
accomplish, the next phase of the traming pro-jram was to take place. This was the sLx week 
internship that the Community School Direetoi attt nded in Michigan. Since Flint, Michigan 
was the birthplace of conununity education and the 'onuuunity sclu?ol concei)t had been func- 
tioning there for 35 years, this was the first sto[) on the itinery. The two weeks which the 
Comnmnity School Director spent in Flint were the most beneficial. Part of each day was 
spent in the classroom listening to lectures about the commuiiity school concept. This proved 
interesting because the history of community education was discussed and an awareness of 
the philosophy of community education was derived. In the evenings, the trainees were taken 
to different schools in order to see various community schools in 0[)eration as well as to he 
able to meet Community School Directors and discuss the problems of implementing and 
running a community school. This process was interesting because actually seeing a commun- 
ity school in operation supported the philosophical and conceptual points which were raised 
during the days. Following the tw^o weeks in F'lint, the group from the Southwest were as- 
signed to a week of workshops in Alma, a week in Alpena, a week in Saginaw and Lansing, 
and the final week in Denver and at .Vrizona State University. The last four weeks of the 
internship had good points and bad, especially the repetition, however, when the six week 
session concluded, the new Community School Director had received a thorough training in 
what the community school was and some ideas about how to start one and keep it function- 
ing smoothly. 

Returning to PhoenLx during the first part of December 1970, the new Community School 
Director spent a week at the National Community School Education Association's annual 
convention which was taking place at Del Webb's TowneHouse. This week provided a good 
experience since the community school directors and others involved in community education 
from throughout the United States assembled in one place. The diversity of the seminars and 
group discussions proved interesting and gave the new director additional ideas to take back 
to South Mountain High School. With the training internship and convention work complet- 
ed, it was now time for the director of the (Community School at South Mountain High 
School to return to the school and the community in order to put into practiie those ideas 
which had been developed during the previous nine weeks. 



6. Community Orientation and Survey of Needs and Wants 

Upon returning to work in the middle of December 1970, one of the most pressing prob- 
lems was to become familiar with the geography of the community in which the school was 
located and the socio-economic composition of the area. Having come to Phoenix from an- 
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otlier state, tlu* (.Onuiiunity School l^irector was largcls' igrioraii* of the city in general and 
the south Phoenix coiniiuiiiitN' in particular. Therefore, one of the first things the director did 
was to ride around the coninumity in his car in order to determine the scope of the area w ith 
which he would l)c working. Secondly, it was of prime importance to determine what the 
physical and human resources were and who should he contacted iit order to ascertain how 
the community school might he able to play a viable role in the connnunity. 

One ohjecti\c was det( rmined by the Community Sc hool Director from the beginning: 
it would be more judicious to have the people in ihc community tell the director what the\ 
wanted the community school to offer rather than having the director tell the people what 
he thought they should have. With this in mind, the meetings which the director held with 
various community organizations, service agencies, etc., and with indi\idual '^^ommunity 
leaders proved to be very fruitful. After explaining the community school concept and how 
it might be implemented at South Mountain High School, the director asked those to whom 
he spoke to offer suggestions and advise regaiding the roll which the community school 
might play in the community. The responses provided enough information in order to create 
a structure on which to build the beginnings of a community school. With die input from 
those who attended the Community School Development Committee meeting prior to the di- 
rector going to Michigan and with the information provided by going out into the community 
during the four weeks after his return, the Community School would have a representative 
offering of programs and activities when the school was to begin on February 1st, 

One of the points which was raised in Michigan was the necessity of surveying the com- 
munity prior to starting a community school. Very elaborate survey instruments had been 
developed by some community schook and d/scussed during the internship. However, it 
should be pointed out that each community is different and what will work in one might not 
work in another. Because of the laige geographical area of south PhoenLx and because of a 
history of numerous surveys having been conducted in south Phoenix, the Community School 
Director determined that a written instrument would prove to be too cumbersome and time 
consuming. Therefore, it was determined that the personal approach would work better. 
This would enable the Community School Director to meet a large number of people, either 
on an individual basis or when speaking before groups. In both instances, the Community 
School Director received enough information which would be useful in developing a program 
of courses and activities. Therefore, a written survey was not implemented in the commun- 
ity and the personal approach was used. 

In addition to alloting himself four weeks to go out into the community and talk with the 
people in order to get their ideas, the Community School Director also accomplished other 
objectives. One was a written instrument which was sent out to the faculty and staff at South 
Mountain High School as well as to the teachers in the Roosevelt School District, the main 
feeder district for the high school, asking the personnel for their suggestions and advise in 
implementing the community school Also, the student government and various student 
groups at South Mountain High School were requested to submit recommendations pertain- 
ing to what the community school should offer. Therefore, with input from the peeple in the 
community, the staffs of South Mountain High School and the Roosevelt School District, and 
a cross section of the student body, sufficient information was developed to insure a variety 
and diversity of viewpoints. 

Two other factors were also brought into play at this tizne in orienting the community 
about the community school and enabling the Comraunity School Director to get a wider 
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rangtM>f comrmniity opinion. First, thr Coninuiiiity School Drvfloptnrnt Coniniittro, which 
was actually a su!)-coinnutt(^c of the South Moinitain lliyh School Citi/.tMis Atlvison' Conucih 
W'*tit out of business once llic\' had accoinphshcd their goal of obtaining the (ionnnunitx 
School, Since the community .school was viewed as a part of South Nh>ijjitajn Higli School 
a d not something separate and distinct, the Citizeti.s Advisory Council was to function in an 
advisory capacity to the Community School Director, Seeking their advis(\ the Community 
School Director was able to broaden his base of responses as well as to inform the Council 
of the responses obtained in tlu* community and at the school itself. SccondK-, the local com- 
munity newspapers- were very instrumental in assisting the Community School Director at 
this stage. The editors of the iicwspapers gave considerable coverage to the new community 
school, and the director was given the opportunity to write an editorial and provide news 
items to the papers. As a result of this pubhcity, large numbers of people became aware of 
the community school; and many called the school to request classes and acti^ ities or else to 
offer suggestions. What was iinportant was that the community school was becoming some- 
thing that people were beginning to hear about and that the people themselves had a say in 
determining what the con^munity school would offer. This is a process which must continue 
if the community school is to be successful. Thus, with a sufficient input of ideas, suggestions, 
and advise offered the Community School Director during the four weeks of community 
orientation and determination of what the people wanted the comnmnity school to become, 
tJie next step was approaching — the development of specific programs and clp«jses and the 
formal opening of the community school to the community on February 1st, 

7. Program Development For the Community School 

Based in large part upon the requests of and suggestions from the residents of the com- 
munity, a structure of class and activity offerings was developed. During the period that the 
Community School Director was becoming familiarized with the connnunitN' and its physical 
and human resources, he was developing an extensive listing of possible courses and activities 
which were divided into major subject areas. The structure which was developed prior to the 
openii;g of the community school still exists, with minor modifications required by the growth 
and expansion of the community school. The structure of the program can generally be broken 
down into the following four major components: Adult Basic Education and G.E,D. Prep- 
aration and Testing programs; college and university extension courses; informal general in- 
terest courses and activities; and community forums. It is around these four areas that the 
community school is able to provide in part, for the educational, recreational, occupational, 
and cultural needs and wants of the people. 

ADULT BASIC EDUCATION AND G.E.D. PREPARATION AND TESTING PROGRAMS 

The preparation classes are intended for elementary and high school dropouts. Free in- 
struction is provided three nights each week by certificated instructors from the South Moun- 
tain High School faculty. In i^ddition, volunteers from education classes at Arizona State Uni- 
versity provide individual tutoring. Instruction, on an individual basis, is offered in Reading, 
Mathematics, English, Science, and Social Studies. Most people in these programs are seek- 
ing to pass the examinations for the G.E.D. certificate. The testing component at the com- 
munity school enables people to stay at the school to take their examinations. These programs 
are funded by the Phoenix Union High School District and LEAP, the community anti-pov- 
erty agency in Phoenix. Approximately 125 people attend the preparation classes each week 
and people are able to enter the program at any time throughout the year and finish when- 
ever they pass the five examinations. 
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COLLEGE AND UNIVERSITY EXTE^'S10N COURSES 

H<*cans(' of tlu* iv'laliNc jz;('()^ia[)hical isolation ol (he south Phoenix (oinnmnilN fioiii (he 
heart of the cit\\ the people from tlie eoiniinnnt\ were chvsiroirs of havinji; eoHej^e and univer- 
sity evtiMision courses oflcred at the school. Since the school lacililies were intended to Ix* 
used hy the people, arranj^enients were made witi Marico{)a Tec hni( al C'ollej^e, Phoenix C'ol- 

and Arizona State Universit\' to provide (V\te is oi c ourses at the connnunity school. Bv 
offering such courses in the connnunity, the people mIv^ were interested in pursuing college 
and iniivcrsity work were ahle to .save the/n.se]\*es .,. liii)-" consuming drive across town with 
the inherent traffic and parking prohlems. With the addition of this component, people wen* 
able to drive five or ten minutes from their homes to tlie community school a.id have available 
parking. Most of the people attending these courses are working people who are glad to have 
dinner at home and then take a short ride to the school. In addition, some of the pennle en- 
rolled in the college extension courses are high school students who are able to enroll under 
the 'able and ambitious clause of the community colleges. Starting with five classes in Feb- 
ruary 1971, this program has developed into the approximately forty courses scheduled for the 
fall session of 1972. The people who attended Maricopa Technical College courses are able to 
get vocational and occupational training; those attending Phoeni.x (>()llcge coursc\s take liberal 
arts; and Arizona State University offers upper division and graduate level courses. Based 
upou the successful growth of this aspect of the total community school program, a long range 
goal is to have a community college established in south Phoenix. 

INFORMAL GENERAL INTEREST COURSES AND ACTIVITIES 

From the beginning of the community school, this component has bc'Mi the heart of the 
community school program. Classes and activities are offered in the following major subject 
areas: Arts and Oafts; Business and Office Education; Clothing and Needlework; Dance and 
Music; Foods and (booking; Home and Car Maintenance and Improvement; Occupational 
Skills; Language and Kc^ading; Personal Appearance and Health Education; Sports and Physi- 
cal Fitness; and Recreation and Special Interest. Within these major subject areas, between 
three and ten different courses and activities are offered each session. Sessions of these in- 
formal general interest courses are based upon an eight-week cycle in which five sessions are 
offered each year plus a four week prc-Christmas mini-session. By offering a wide varietv of 
these classes and activities, ranging from English As A Second Language to Lost Wax Jewel- 
ry Casting, people have many options from which to choose while at the same time being 
able to meet the particular nc^eds and wants that they have. The classes and acnvities in thi>* 
component fluctuate in that new ones are offered each session, l)a.sed upon the request ol the 
people. During the spring session of 1972, approximately 1500 people were enrolled each 
week in these types of classes and activities. 
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COMMUNITY FORUM 

The community school serves as the focal point for community meetings and discussions. 
In addition to the monthly meetings of the South Mountain High School Citi/ens Advisory 
Council and Boosters Club, organizations involved in fostering community pride, cohesiveness, 
and improvement also hold meetings at the community school. Groups such as the South of 
the Salt Planning Association, an organization devoted to community planning and orderly 
development, hold a monthly meeting at the school. The South Phoenix Festival ol the Arts, 
a group involved in promoting the visual and performing arts in south Phoenix, also meet at 
the school The LEAP Coinmission, made up of representatives from the various neighbor- 
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hood councils, is aiK)(li(T orgatii/atioo that has iM(*(*tings at lh(* school. By )ia\ iiig a c(Mjlra1 
location to ami hav ing ac cess to all of the s( hool fac ilitit^s and ('(jiiipnicnt. \ arious gr()ui)s 

from tl)c coiniJuinily arc made to Iccl \v(Ocoinc at the school tliat S(TV(*s tluMr conminiiity. 

T)ic four major components of the conimunitN' school seem 'o satisfy the people* of th(* 
community The one ari^a whic h rcMuains to be exploitc^d is the* aclditiou of high school erc^dit 
coursers in tlu* lati* aftiMiioou and (ACMiing fc)r those high scliooj studcMits who arc ahle to 
work (luring tlu* day as well as for prex ious high school clroi)oul.>> who were unal)le to func- 
tion i/i (he traditio/ja) da\' scl)oo] prograu). While appro.\imat(»ly 90 per vvni of the pc*ople wlio 
att(Mid the eonununity school are r(»sicleuts of south Phoeni.x, llu* ( :her 10 per cent come from 
other i)arts of tlu* cit\ as wi^ll as from uearhy cities and towns. The people who come to the 
eonununity school come for man\ and varied reasons, hot one thing that they receive when 
thcA- come is (juahty instruction at low cost within a relax(»d at.n()sj)here wliere peoj)l(» are 
made* to feel conifortahle. It is around this premise that the eonununity school operates and 
this is reflectc*d in the* continued growth of the conuuuuity school I)y the pc*oplc who attend 
the various classes and acti\ ities. 



8. Financing the Community School 

Probably the most significant reason wliy the community school conc(*pt hay not grown 
as rapidly as it might have, has been the problem of finances. Although thecomn.u* ity school 
concept has been adopted by a growing number of scbo( < listricts in Arizona as well as 
throughout the Lnitcd States, Cuch community school, dcpenduig upon the school district, is 
financed in different ways. Some community school programs arc entirely funded by the in- 
dividual school districts; others use Model Cities monies, some use Title I moni , and others 
are joint city-school district operations. The community school at South Mc uitain High 
School receives the major portion of its funding tlirough the ESEA Title HI. Ouje additional 
sources of funding become available, the additional growth of community schools will take 
place. In some states where legislation has been passed, i.e., Utah, Florida, and N.ichigan, there 
has been a rapid growtii of community schools. At the national level. Sen. Church of Idaho 
has introduced legislation which, if passed, would help finance community school develop- 
ment throughout the United States, In short, the proI)lem of finances pose^ *Se i.iost serious 
obstacle to the implementation of the community school concept by individual .schoc/ districts. 

The Community school at South Mountain High School derives its funds from four 
primary sources: 

ESEA TITLE III 

The n)0!i, * n)ade available to the Phoenix Union High Scliool District through ESEA 
Title HI provide the main source of funding for the operation of ihc community school. The 
funding period under ESEA Title III is for three years. Upon the termination of the grant 
period, it is hoped that the school district vvill take over the entire funding of the project. 
During the 1970-71 school year, the ESEA Title III grant came to $29,639; during the 1971-72 
school year, the grant was for $37J50; md lor the fi?ial year, 1972-73, the grant is for $36,150. 
The monies received from ESEA Title HI are divided into the following categories: evalua- 
tion, directors salary, secretarys salary, travel, salaries for teachers and aides, instructional 
supplies, instructional rentals, custodial services, and fi^ ed charges. 



CHARLES STEWART MOH FOUNDATION 

Tlu' (."liarlcs Stewart Mott l-'ouiulatioii has 1)(*(Mi the Ix iK^farlnr of inai.^ (oiiiinunilN 
scIkxjIs ill th(* United States. The iiiouey in (he foinidation eoini^s from the r(\s()iin (*s of 
(diarlc^s Stewart Mott. rc^ferred to as the father of eoininunit) e(hieati<nr It was this man who 
sold the Kh'nt, Mit hif^an, Sc hool Board on the wisdom of opening the s( h(K)ls to the* people, 
and to support his coinmitinciit, he largeK iinaneed the dc\(dopinent of (ominnn ty st hools 
in Mic higan. T\\r Mott Fonndation has created ten regional ecMiters located at iiia)or inn\(T- 
sities tliroughont t\ir rnit<nl States in ord(T to foster the growth of eoninnmity seh<H)ls, It 
was the center at Arizona State Uiii\'ersity that playc^J sue li an important role in the* develop- 
ment of the coinmnnity school at Sonth Mountain High School. Tliroiigh the n^gional CHMiters. 
the Mott Foundation provides seed monc\ to indi\ idual school distric ts whic h show a cominit- 
inent to devclo]) a program of community c*du cation. The Phoenix I'nion High School Dis- 
trict has been the recipient of funds for this purpose. In 1970-71, the Mott ''^oeiidation grant- 
ed $4000 for tlic development of tlie commuriit)' school program at South Mountain High 
School; in 1971-72, the grant w^as for $3000; and for the final year. 1972-73, the '^rant is for 
$1000. This seed money lias certain stipulations attached to its use. However, the funds can 
1)0 used for nearly any purpose, as long as cominuiiit>' education is being dexcloped and pro 
moted. 

PHOENIX UNION HIGH SCHOOL DISTRICT 

The Phoenix Union High School District also contributes funds for tlie operation of the 
commupi^y school program at South Mountain High School. Without such a commitment 
from the school district, the Mott Foundation monies would not have bc^cri available, and the 
ESEA Title HI funds, most likely, would not have been provided. Therefore, the local school 
district plays a pivotal role in the development of a community school. In 1970-71, the Phoe- 
nL\ Union High School District contributed approximately $33(X); in 1971-72, the contribution 
increased to approximately $4100, and for the 1972-73 school year, the contribution is for 
$4000. Most of tliis money is spent for salaries, repair of equipment, and fixed chargers. While 
these monies have been formally budgeted, other costs are not visible. Some of these deal with 
the incrc^ased usage of the school facilities, i.e., additionallighting, greater cooling and heat- 
ing bills, weekend custodial services, increased work load on custodians, and other functions 
related [v the operation of the school on a 15 hour daily basis. It has ])een estimated that the 
"hidden costs" amount to at least $5000 per year based on the twelve month operation of the 
school plant plus operation for late afternoon, evening, and some weekend sessions. 

CLASS FEES 

The fourth source of funding is the fees which are collected in certain classes and activi- 
ties. While apprc:)ximately one half of the community school offerings are provided free of 
charge, the others require fees to pay for teachers salaries and expendable supplies used in the 
course. The brsic fee is 25c per hour of instruction. By implementing a minimal fee structure, 
the offerings of the community school are able to be greatly expanded, thus providing more 
courses and activities from which the people can choose. Approximately $6000 in fees were 
collected during the school year with all money being placed hack into the program. In cases 
where people are unable to pay the fee, it is waived. The fees make approximately 25 per cent 
of the courses self-supporting and also helps to pay for those classes which do not have large 
enrollments. Since the community school began, no one has raised objection to the fees and 
^ many people have stated that they are too low for what the person has received from the class. 
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TIk* t'oininmiil) sc hool pro^^rain at Sontl) Mouiilaiii lli^li St hool is prc^sc^rjtl)' (MittTing its 
fhinl \(*ar of opcratioi). l1iis nuMiis that the finals from KSKA Title III and ihv Mott l'*oniula- 
liOM will tcriniiiati* at tlu* cud of August it is anticipatinl tli;»t the IMuh Union lli^h 

School District will tluwi taki* o\it the fuiuling of the j)rojeet. FAidiMjee of the eonnnitnuMit of 
the rhoeni.x I'liion lli^h Sehool District lias been its support o\cr the [>ast [hrcv yvurs a.s well 
as its independent funding of a si*et)ncl eonininnit\' sehool in (he clistriet whic h will open in 
the fall of HJT2. The tonnnnnitN sehool at South Mountain Hi^h Sehool h^s been ^el\ fortu- 
nate iri ha\i!i^ snilitient Innds with which to cleveloj) its program. W hih^ the proMein of 
linanein^ eonnnunit)* schools remains tlu^ single largest obstacle to overeonu* befon* all 
sciiools ean bi* di*si^natecl as eoininunity sehools. it should I)e pointed out that tiie si/e of 
the eoniniunity seh{)()l program is direeth infhieneed by the availability of funds. Modi^sl eoni- 
/nunit)' si'huol pro^^ra/ns ean be iinpliMnented with a niininuini amount of nion(*\* while pro- 
viding an opportunit)' for the people of the eonniumity to usi* their seluK)l foi inns pro- 
grams and aetivitii'S. 

9* Evaluating the Community School 

Tht^ process lor evaluating tin* cn cTall operation ol the eoinmnnity school is acc-omplished 
on a formal as wiOl as an informal basis. Prior to [he Ix^giiming of each fall session, a list of 
goals and o!)jcctives are developt^c' which are to be fulfilled and evaluated on a year-aroun^l 
basis. It is mainly around ihcsc objectives that the '^ormal evaluation procedure is c-arried out. 

FORMAL EVALUATION 

There arc four individuals representing different agencies who arc basicalK' responsible* 
for carrying out the on-going evaluation of the community school. At the present time, tlie 
Phoenix Union High School District Federal Programs Director, in lieu of a system-wide non- 
Title I evaluator, is resf onsible for the internal evaluation of the project. Together with the 
(Community School Diicctor, the Federal Programs Director develops r» list of objectives 
which are to be met by the end of the school year. The Federal Programs Director is also 
responsible for the development of measurement instruments which are used in the evalua- 
tion process. These instnnnents are, on a semi-annual basis, sent to three different groups: the 
faculties of South Mountain High Sehool and the Community School; participants in the 
community school program; and a representative sampling of residents of the community. 
These instruments are based upon the objectives of the community school and reflect the in- 
formation which is deemed necessary for program evolution and advancement. The results 
of the measurement instruments are collated by the Federal Programs Director and provide a 
useful source of information for future program development. In addition to the Federal Pro- 
grams Director, the Principal of South Mountain High School is involved in the evaluation of 
the Community School Director and the operation of the community school program by 
means of visiting classes and talking on an informal basis with the participants as well as the 
(Community School Director. 

The two non-school district personnel who are involved in the evaluation procedure are 
the ESEA Title HI Project Manager and the project External Auditor. The ESEA Title HI 
Project Manager visits the communuity school approximately once each month, either during 
the day or while classes are in session in the evening. His main function is to see that the pro- 
O ^ jeet is running efficiently and to offer suggestions for possible additions to the program. At 
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the coiu liision of vdvh \ isit. a written report is siil)mitte(I hased upon his findings during tlio 
\ isil. Vhv project hAlernal Auditor makes tlu'ee audit \ isits to the seho )i each year. His main 
liinelion is to monitor tlie project ohjecti\ t'S and to determine it they are heing satisfaetorilx- 
carried out. The I'Aternal Auditor is a representati\e from an independent organization, and 
liis ser\ ices are contrac ted on a yearK' basis. Following each (^f the three audit visits spread 
llu'ougliout tlie year, a written i-e])ort is filed with the rhoenix Union High School District 
and the ESKA Title 111 office. 

INFORMAL EVALUATION 

The informal e\alnation process is mainly conducted 1)\ t!ie (Jomnunnty School Director, 
"('his invoKcs the \ isiting of all classes and acti\ ities on a daiK hasis, in orcU'r to make sure 
(licit tl >e course ()hjecti\'es are being met. \ isitiiig the classes enables the CommunitN' School 
Director to speak with the instructors and participants. This enables the director to hear an\- 
criticisms or suggestions for program modification on an informal basis. This informal 
evahiation is also done in the conm unit\ by lia\ ing the Community School Director attend 
meetings, in order to further ascertain whether the community school is accoin[)lisliing what 
the people want the community school to provide. By going into the classes and attending 
coiiimunit\' meetings, the ('oinmunity School Director is able to get to know the people on a 
personal basis while sliowing that the coniinunit\* school is recei)tive to making those modifi- 
cations which might occasionalK* be necessary. 

10. Community School Staffing and Personnel 

Since the inception of the connnunity sehooh there liave been two full-time staff people: 
the Community School Director and a secretary. The remainder of the staff are mainly part- 
time personnel. The teaching staff during the regular school year consists of approximately 
ninety people. Some of the instructors are employed by the Adult Basic Education Division of 
the Phoenix Union High School District; others, provided by Maricopa Technical College, 
Phoenix College, and Arizona State University, are responsible for teaching the college and 
university extension courses. A third segment of teachers are hired by and are directly re- 
sponsible to the community school. Suffice it to say that the A.B.E. and C.E.D. teachers and 
the college and university instructors are cinployx'd by theii* respective institutions, however, 
all teach under the umbrella provided by the community school. The third group of instruc- 
tors and supplementary personnel provide for the instruction and leadership of the approxi- 
mately fifty general interest courses and activities which are offered each session. 

The community school instructors are divided into three general categories. The first 
group represents certificated instructors, mainly from South Mountain High School and some 
from the Roosevelt School District. These people teach as well as provide direction in classes 
ranging from arts and crafts to sports and physical fitness. Two reasons why approxijnately 
one-third of the community school staff is comprised of certificated teachers, is that in certain 
classes they mu.st have the expertise to operate sophisticated s)K)p machinery as well as to pro- 
vide instruction in the more fundamental academic areas. Also, we feel that it is wise to have 
South Mountain High School teachers working in the evening, in order that they come into 
contact with the parents of the high school students who might attend the classes in the eve- 
nings. Most high school teachers who are approached to teach in the community school are 
willing to do so. In this context, it should he noted that the overwhelming majority of the 
faculty and staff of the high school have given their complete cooperation to the community 
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srliool, cither by tciu liine; in tlir cvcninc; or by (!istril)utin^ flyers to their students informing 
them of eonininnit)' scliool aeti\ilies. Some teaeliers return at niglit as students to pursue 
classes in the eonnnnuity seliool alongside students wliom they teaeli in the day session. Those 
teachers who teacli at the t onnnunitx scliool are paid directlx* l)y the conununity school pro- 
gram. 

The second group of instructors are referred to as agency people. These people are des- 
ignated by various agenci(*s throughout the city to teach at the conununity school. The orig- 
inal rccpicst for instructors nia\" eminite from the people of the connnuuitN* to the Conununity 
School Director (o an agency. The agency instructors arc not paid 1)\' the conununity school, 
hut are either paid by the agency they represent or else receive compensatory time for pro- 
viding their ser\ ice. By bringing in agency people, the comnuniity school is al)le to provide 
the course or activity at no cost to the people while l)cing able to provide for topics in which 
professional teachers might have little or no training. By utilizing agency personnel, the com- 
nuniity school is also al)le to expand its offerings at no cost to the conununity school program. 
Most agencies or organizations arc ven* willing to assist in the community school, and one tele- 
phone call is all tliat it usually takes to e.stalilisli a course or activit;>'. Some of the agencies 
which have participated in the comnuniity school program have been the Phoenix Police De- 
partment, the Phoenix Parks and Recreation Department, the Arizona State Tax Commission, 
the University of Arizona Cooperative Extension Service, the U,S, Internal Revenue Service, 
and the U.S, Small Business Vdministration. In addition, such organizations as the 4-11, the 
Boy Scouts, the YMCA, the American Red Cross and the Arizona Respiratory and Tubercu- 
losis Disease Association also provide personnel to conduct classes and activities. 

The third group of instructors is comprised of residents from the community. They are 
able to teach certain topics or have a special ability to get along with teenagers and adults. 
Some of the instructors in this group are high school graduates while others have some col- 
lege training. However, formal education is not the main criterion. These people, while liv- 
ing in the conununity, are interested in the well-being of the school, since oftentimes they 
either have had or do have their children attending the high school. These people, unless they 
volunteer, are paid as part-time employees of the school and are expected to cairy out their 
responsibilities in a professional manner. Instructors in this category have taught such classes 
as English As A Second Language, Beginning Conversational Spanish, Wig Grooming and 
Styling, Oil Painting, and Cabinetmaking, In one instance, a South Mountain High School 
student who won first prize in the State Fair was employed to teach watercolor painting at the 
community school The community residents who teach at the community school are very en- 
thusiastic, and it is largel)' through their efforts that all classes which have ever been taught 
by a representative from the community always had a sufficient enrollment to warrant their 
continuation, 

A fourth group of people who are involved in the operation of the community school are 
the supplementary personnel. Each semester, education classes at Arizona State University 
provide volunteers who teach in the G,E,D, preparation program as well as in other classes 
where their services niight he utilized. In addition, the Education Administration Depart- 
ment of the College of Education at Arizona State University also provides one administra- 
tive intern each semester who is responsible to the Community School Director and who 
assists the director in the daily operation of the community school. Another person who as- 
sists the director is the community school aide. His main responsibility is to take care of the 
coffee break, to assist in class registration and showing people to the classes, and to help pre- 
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v(Mit any anti-social activities which might take place on campus while people arc in tl e 
classes and activities, i.e., noise, ear break-ins, etc. The community school aide is usually a 
South Mountain High School graduate who is attending college and is able to work part-time 
in the evenings. The Child Care Center which is operated by the community school for the 
convenience of parents attending the school is staffed by six high school students who arc 
paid on an hourly basis and who supei*\ise and maintain the center. On some nights, approx- 
imately 4v) children are present in the center; and the students maintain order while teaching 
reading, playing games, showing movies, changing diapers, etc. The Child Care Center is an 
important feature of the community school in tnat it provides a service, free of charge, to the 
parents who attend the community school. Without the center, it is probable that many peo- 
ple would not be able to attend the school since their ability to find and/or pay for a baby- 
sitter might be difficult. The parents are glad to have this service provided for them and the 
high school students who operate the center receive a meaningful experience. Other vital 
menii)ers of the community school supplementary personnel group are the custodians who 
perform a vital function. They open and close classrooms each session, as well as assist peo- 
ple in locating their classes at the beginning of each new session. Without their support and 
involvement, the community school program could not operate efficiently. In addition, cer- 
tain custodians are on call to work on weekends when the community school provides some 
type of activity. 

Each group involved in the operation of the community school make a contribution and 
when all people are doing their jobs in a competent and professional manner, the community 
school operates effectively. It is around this fact that the need for organization and pre-plan- 
ning on a daily basis is imperative. The better organized the community school is, the better 
it functions. By getting the best available people to work at the community school, problems 
are avoided and the people return from one session to another largely because of the quality 
instruction which was offered and the enthusiasm shown by the community school personnel 




11. Publicity and the Community School 

The success of the community school program, like any public service endeavor, depends 
heavily upon the dissemination of information about the program in order that people become 
aware of what opportunities are available. Prior to the actual opening of the community 
school, the Community School Director visited the editors of the three community news- 
papers, in order to inform them of the project and to solicit their ideas regarding community 
needs and wants that might be provided by the community school. Since the community 
school was intended to serve the people of the south Phoenix community as opposed to the 
metropolitan Phoenix area, it was determined that the major source of publicity regarding 
the community school should be made in the community newspapers rather than in the 
metropolitan dailies. In addition to the newspapers, other means of dissemination are utilized 
so that the largest number of people possible are made aware of the courses and activities 
available at the community school. 

NEWSPAPERS 

The main emphasis in disseminating information about the community school is done by 
advertising in the three community newspapers. Prior to the beginning of each session, the 
community school places an advertisement of upcoming classes and activities which will be 
offered. One of the three newspapers is delivered to approximately 15,000 homes, free of 
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chargr, Anodior ik'ws{)a[)(*r is delivered to appioxiinately 6000 lionu^s, free of cliargc*; antl the 
third ne\vspai)cr sells on a siihscri[)tion hasis. In addition to the advertisements, nt^ws re- 
leases are sent on a rt»gular hasis to (»ach paper as vv(»ll as to the nu^tropolitan dailies. Also the 
newspapers have sent writers to the community school to take pictures and write feature 
stories, Since the tlirec newspapers deal mainly with communit)' news and represent [hrvv dif- 
; fcrcnt editorial points of view, a large cross-secfion of the commmiit) is made aware of tlie com- 

munity school offerings via these media. The editors of the thrt^e new.spapers have been ver> 
cooperative to the Community School Director hy including news stories and this scTves as a 
major source of dissemination ahout the activities of the community school. 

RADJO AND TELEVISION 

> AUhough there are no radio stations that serve only south Phoenix, the communit\' school 

is mainly interested in one station which has a large listening audience in south Phoen.ix. This 
is the Spanish-speaking radio station. Since south Phoenix has a large number of Spanish- 
speaking people who listen to this station, the Community School Director and various teach- 
ers go on the air at the beginning of each session to publicize specific classes and to invite* 
the people to come to the community school. In addition, public .service announcements art* 
occa.sionally made on other radio stations. As for television, the CBS affiliate in Phoenix has 
run a news item on the community school and the ABC affiliate has presented a program re- 
gaiding the development of the community school concept m the PhoenLx Union High School 
District. In addition, the Afro-Jazz Dance class and the Mexican Folk Dance class have ap- 
peared on the non-network affiliated television station in Phoenix and on the ETV station at 
Arizona State University. 

BROCHURES, FLYERS, AND NEWSLETTERS 

Prior to the beginning of each session, the community school has printed 5,000 class and 
activity schedules. These are distributed to the student L -ay and sent out to people and 
organizations, using an extensive mailing list developed by the community school. Additional 
flyers are distributed to the area supervisor of LEAP who, in turn, sends copies to the five 
neighborhood councils in south PhoenLx. The flyers, in many instances, are posted on various 
walls throughout the city and people from outside the community are made aware of the offer- 
ings at the community school. In addition, about four times a year, the Community School Di- 
rector writes a newsletter which gives information about the development of the community 
school It, too, is intended to keep people informed about the community school. Also, [resides 
keeping the faculty, staff, and student body at South Mountain High School informed about 
the community school, the Phoenix Union High School District publishes a weekly staff news- 
letter in which the community sr^^ool occasionally publishes information for the use of the 
school system personnel. 

The need for the adequate dissemination of information is important in order to keep peo- 
ple aware of what is going on at the community school. It is very important to keep the dis- 
semination activities on an on-going basis and not just at the beginning of each new session. 
However, it has become evident that since the community school began, the best source of 
publicity about the community school program has not been through the media, but by peo- 
ple who have been to the community school telling other people about the school. We feel 
that a satisfied patron is the best means of dissemination and the reason why the community 
^ school continues to grow in enrollment from one session to another. 

ERIC 

(15) 



12. What the Community School Can Accomplish 



One point rc^gardiug the community school must he kept in mind. That is, people come 
to the school hecause the\' want to and not l)ecausc th(*y ha\e to. Therel()r(\ the coiumunity 
school has an ()l)ligati()n to provide quality instruction in a fricndK' and hospitable en\'ir- 
onment. In thi^ context, two of the most significant changes which have occurn d since 
the l)egimiing ot the project have hecMi the year around use of the school facilities and the 
concomitant increase in the number of people who are attending acti\'ities at the con^ji vmit\' 
school. The people who come to (lie school come for main* and varied reasons l)ased upon 
what their needs are, but most come because of the location of the scliool and because ihe\ 
want to learn or participate in some activity. This means a broader community knowledge 
alxHit and invoKement in the school which leads to a greater identity and pride in the scliool 
which serves their conmumit\'. 

A number of adults who attend the connnunity school are parents of students presently 
enrolled in the regular day session or who will be attending the school in the future. It is 
hoped that the attendance of i:)arents will help develop more understanding of the role of the 
school by both themselves and their children. In addition, more people are realizing that edu- 
cation can improve their lives and that the school is a positive nu^ms for attaining this im- 
provement. This is observed in that some people have become employed, received high 
school equivalency certificates, learned how to speak English or read, as a result of having en- 
rolled in communit}' school programs. Tliese are some of the positive results which the school 
can provide to the people. Therefore, the school benefits by the involvement of the people 
as do the people by their participation in the school. Besides the bencFits accruing to the 
people by their participation in the connnunity school and the improved ima^'^e of the school 
in the conmumity, the ta.\pa\'ers are also getting a bargain. The multi-million dollar facilities 
are being used, instead of standing apart as an island onto whicJi students go in the morning 
and return to the mainland in the afternoons. More people are beginnii^'g to realize that the 
connnunity school is really their school and that its function is to serve the people of the com- 
munity. In this context, the community school can he a major catalyst for bringing about 
positive change in people's lives and in the connnunity. 

Stuaht Kammerm.vn 
Connnunity School Director 
August 1972 
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